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Abstract 

 

This research recounts the stories of Indonesian English as a Foreign 

Language (EFL) teachers regarding their experiences with employing 

different types of assessments in their classrooms. It aims to understand how 

educators in Indonesia view assessment practices in EFL learning 

environments. A qualitative approach using narrative inquiry research type 

was used along with semi-structured interviews and non-participant 

observation as data collection methods. Four EFL teachers from two 

vocational high schools in Central Java, Indonesia, were recruited to describe 

the types of learning assessments used and the perceived benefits and 

challenges of various assessment methods. The findings reveal that EFL 

teachers face various challenges in designing assessments, including ensuring 

student honesty and aligning assessments with learning objectives. The 

research also highlights the importance of formative and summative 

assessments, as well as the integration of Assessment for Learning (AfL), 

Assessment of Learning (AoL), and Assessment as Learning (AaL) in the 

assessment process. The results of this research provide valuable insights for 

policymakers, curriculum developers, and educational institutions to improve 

assessment policies and practices, better aligning them with the goals of EFL 

education in Indonesia.  

 

Keywords: lived experience, narrative inquiry, assessments 

 

Introduction 

Learning assessments serve as indicators of teaching effectiveness for both teachers 

and students. Assessments also mediate classroom interaction, providing a 

foundation for meaningful communication between teachers and learners. 
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According to Sekyi and Tekyiwa (2016), learning assessments positively influence 

students’ acquisition of essential knowledge and skills. Similarly, Flórez and 

Sammons (2013) emphasized that assessments help teachers manage classrooms 

more effectively and understand their students' capabilities. This is supported by 

Mohammadkhah et al. (2022), who stated that assessments are critical in measuring 

students’ skills and facilitating the overall learning process. Amrulloh (2015) added 

that effective assessments must be designed to gather information about students’ 

achievement of competencies gained through direct instruction, structured tasks, 

and independent activities. 

 

In the context of English as a Foreign Language (EFL) teaching, the role of 

assessment becomes even more significant. Teachers must design assessments that 

align with specific learning objectives and language proficiency targets 

(Büyükkarcı, 2014). Tavasolli and Farhady (2018) asserted that EFL teachers must 

be able to select and use assessment models that are appropriate for their students’ 

needs and learning goals. This requires a clear understanding of assessment 

principles and practical training. Muhammad and Bardakci (2019) emphasized the 

importance of teacher education reform, suggesting that teachers should receive 

adequate training to assess student performance accurately and meaningfully. 

Supporting this, Ashraf and Zolfaghari (2018) found that assessment literacy 

enhances teachers’ ability to reflect on their teaching and measure student progress 

more precisely. 

 

However, several studies have highlighted persistent challenges. For instance, 

Ölmezer-Öztürk and Aydin (2019) and Sekyi and Tekyiwa (2016) pointed out that 

many EFL teachers lack a comprehensive understanding of assessment practices, 

resulting in underdeveloped assessment systems. This is often reflected in teachers’ 

limited ability to provide effective feedback and to evaluate student performance 

against standards. Muhammad and Bardakci (2019) also provided empirical 

evidence showing that many teachers fall short of expected competency levels in 

assessment literacy, based on data from 101 tested samples. 

 

This study seeks to explore how Indonesian EFL teachers perceive and employ 

class-based assessments. It aims to uncover how teachers design assessments, the 

types of assessments they use, the factors they consider in selecting assessment 

strategies, and the challenges they face during implementation. By understanding 

these lived experiences, this research contributes to a more comprehensive view of 

assessment practices in the EFL context. 

 

This study holds several key significances. First, it provides insights into the 

practical realities and challenges of classroom assessment among Indonesian EFL 

teachers, which can inform improvements in teacher training programs. Second, the 

findings can guide policymakers and curriculum developers in designing more 

effective assessment frameworks that are aligned with both national standards and 

local teaching contexts. Third, this research supports the advancement of 

assessment literacy among teachers by highlighting areas of strength and needed 
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development. Lastly, the study promotes more informed and reflective assessment 

practices in EFL classrooms, ultimately contributing to better student learning 

outcomes and more equitable language education in Indonesia. Thus, the questions 

of the research are formulated as follows: 

1. How do teachers implement assessments in their EFL classes?  

2. What are the perceived benefits of using various assessment methods in 

Indonesian EFL classrooms, according to the teachers? 

3. What are the perceived challenges of using various assessment methods in 

Indonesian EFL classrooms, according to the teachers? 

The Importance of Learning Assessment 

Learning assessment has a crucial role in improving the quality of education. It not 

only measures student understanding, but it also encourages learning to suit 

students' abilities. Tosuncoyglu (2018) states that through appropriate assessment, 

learning can be structured according to students' material needs. Assessments not 

only reflect academic achievement but also describe students' overall learning 

progress, providing a foundation for continuous improvement in the educational 

process. For instance, Angelo (1995) emphasizes that assessment is an ongoing 

process aimed at understanding and improving student learning, involving the 

systematic gathering and analysis of evidence to enhance performance. In other 

words, using appropriate assessments, teachers can provide constructive feedback, 

adjust teaching methods, and design more effective learning strategies to ensure the 

progress of each student in the classroom. Saefurrohman and Balinas (2016) 

reported that EFL teachers comprehend the significance of assessment to identify 

students' strengths and weaknesses to formulate suitable treatment. Apart from that, 

the results of the assessment can help students to reflect on their learning progress.  

 

Teachers' understanding of assessment significantly impacts their ability to identify 

students' strengths and weaknesses. As noted by Panchbhai and Srivastava (2014), 

effective assessment is a critical element of the educational process that helps 

improve teaching and learning outcomes. Teachers who are well-versed in 

assessment practices can make informed decisions that enhance student learning 

experiences. 

 

Types of Learning Assessment 

In the assessment system, two types of assessment are generally known, namely 

summative and formative assessment. These two assessments play an important 

role in supporting teachers in assessing students. According to Adinda et al. (2021), 

these two assessments complement one another and are interrelated to present 

information about students’ progress and achievements. However, these two types 

of assessments serve their respective functions.  

 

Formative assessment is used to monitor and improve the learning process and 

evaluate the results of learning achievements during the learning process. It also 

functions to evaluate the achievement of learning objectives. According to Sutikno 

(2019), formative assessments are carried out periodically in any learning phases. 



 

66 

 

Language, Education and Development (LEAD) Journal 

ISSN: 2827 – 976X 

Vol. 4 Number 1 (2025) 63 – 89 

https://jos.unsoed.ac.id/index.php/lead/index 

This assessment is used by teachers to monitor students' learning progress. From 

the results, teachers can provide suitable feedback for students and determine the 

activities for future teaching practices (Sutikno 2019). According to Regier (2012), 

formative assessments are carried out in the form of informal observations, oral 

discussions, quizzes, class activities, homework assignments, and peer reviews.  

 

In contrast to formative assessments, summative assessments assess student 

learning outcomes as a basis for determining grade promotion and graduation from 

school. According to Ahmed et al. (2019), summative assessments focus on 

measuring students’ learning outcomes. They often present numerical data used as 

a reference to determine progress and deficiencies in learning (Mosquera et al., 

2015). According to Handayani et al. (2022), summative assessments present 

students' grades or scores throughout the learning process. McComas (2014) states 

that summative assessments are carried out as the final semester exams, mid-

semester exams, chapter exams, final assignments, standardized exams, portfolios, 

practice exams, quizzes, and practice exams.  

 

Assessment Functions 

Assessments serve various functions in the teaching and learning process. Zeng et 

al. (2018) identified three functions of assessments: Assessment for Learning 

(AfL), Assessment of Learning (AoL), and Assessment as Learning (AaL). 

Assessment for learning (AfL) is a function of assessment that converts summative 

assessment into formative assessment. In AfL, the results of the summative 

assessment are used as reference material for teachers to determine learning 

materials. According to Anisah (2021), in AfL, teachers identify learning needs 

from their knowledge regarding the assessment context and curriculum targets. 

Moreover, AfL also aims to provide evidence or recognition of student learning 

outcomes (Yin et al. 2022). The general form of AfL is in the form of summative 

assessments such as National Examinations, School Examinations, and others. 

Assessment of learning (AoL) is a function of assessment that can help students 

improve students' abilities in understanding and knowing the level of learning 

achievement of everyone (Mutalib & Ahmad, 2016). It also aims to inform student 

learning outcomes based on evidence of student knowledge, understanding, and 

skills. Additionally, it helps students understand how far they understand their 

learning and can plan what they should learn (Pang, 2022). The research conducted 

by Safithri and Muchlis (2022) shows that the use of AoL in learning manages to 

improve student learning outcomes. 

 

Assessment as learning (AaL) is a function of assessment that measures students’ 

learning comprehension and their involvement in the teaching process. According 

to Zeng et al. (2018), students need to be actively involved in assessment and 

consider assessment as part of learning. The concept of AaL depicts students as 

active learners who gain knowledge from a teacher and learn to engage in 

assessments to hone their cognitive abilities (Yin et al. 2022). Additionally, 

applying AaL shapes students' personalities to better understand their abilities in 

learning by reflecting on the assignments they have done (Boud, 2021). 
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Challenges in Implementing Learning Assessments 

Implementing learning assessments is a complex task for teachers. Teachers are 

faced with various challenges in implementing learning assessments. Research 

conducted by Nur'alimah et al. (2020) states that EFL teachers are faced with 

various challenges involving time management in delivering learning and 

assessment through observation, because in assessing knowledge, attitudes, and 

skills, there are different methods for implementation in the classroom. 

 

Another research conducted by Khasanati and Mustika (2021) mentioned the 

difficulties of EFL teachers in designing assessments, where teachers must make 

assessments based on KD (Basic Competencies) in each subject. In other research, 

it was stated that one of the challenges for EFL teachers in assessing students is that 

when there is cheating that may be committed by students, it is not dealt with fairly, 

which can happen because of weak supervision of student exams (Wiramarta 2021). 

This has an impact on EFL teachers who cannot ensure students' honesty when 

taking exams. The various challenges faced by EFL teachers are certain things that 

must be considered properly so that the implementation of the assessment can run 

properly. 

 

Maintaining student engagement during assessments is another challenge. The lack 

of face-to-face interaction in online or blended learning environments can lead to 

disengagement (Widiastuti, 2021). Incorporating interactive elements, such as 

group discussions and real-world applications, can enhance engagement and 

motivation. Research suggests that assessments should be designed to be relevant 

and meaningful to students' experiences, which can increase their investment in the 

learning process. 

 

On the other hand, many teachers struggle to provide timely and constructive 

feedback due to workload constraints (Embibe, 2023). The Assessment and 

Feedback report emphasizes that regular, meaningful feedback can significantly 

enhance student learning outcomes. Teachers should prioritize feedback 

mechanisms that are manageable and impactful, such as peer assessments and self-

reflections, to alleviate their workload while still supporting student growth. 

 

Research Design 

This research employed a narrative inquiry research type. This type of research 

describes individual lives, collects and tells stories about individual lives, and writes 

stories or histories of certain individual experiences. According to Clandinin 

(2022), a narrative inquiry aims to understand human life, which is used as a 

research object by respecting the experience of the object as an important material 

of knowledge. This approach can help researchers understand field facts and obtain 

detailed knowledge from participants. It can also be used to understand participants 

as humans and as narrators about their professional work identities (Sonday et al., 

2020).  
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Participants   

This research used purposive sampling as a sampling technique that has been 

determined based on criteria from the population of interest to answer research 

questions. Purposive sampling allows researchers to obtain participants who are 

relevant to the research problem (Thomas 2022). Apart from that, purposive 

sampling is also very effective in getting detailed answers from participants. 

According to Rai and Thapa (2015), to ensure that important information obtained 

from the sample is not missed, purposive sampling is the right choice to use. Rai 

and Thapa (2015) also added that the purposive method has a great opportunity to 

obtain important information from samples based on the researcher's extensive 

knowledge, judgment, and intelligence. To collect data, this research recruited four 

EFL teachers who taught in two vocational high schools, specifically in Central 

Java, Indonesia. They were selected based on a minimum of five years of teaching 

experience and their status as certified Indonesian professional teachers.  

 

This research used an in-depth qualitative approach focusing on a small number of 

participants to gain a deeper understanding of their perspectives or experiences. A 

total of four participants were recruited based on their teaching experience. All of 

them have more than five years of teaching experience and have been certified as 

professional teachers by the Indonesian Ministry of Education. From these 

participants, this research can examine how their assessment practices have evolved 

and how they have adapted to changes in the educational environment. All 

participants are males ranging from 30-50 years old.  

 

Research Instrument 

To gather in-depth insights, this research employed two qualitative instruments: 

semi-structured interviews and classroom observations. The purpose of the 

interviews was to explore EFL teachers’ perceptions, considerations, and 

challenges related to classroom-based assessment practices. Conducted 

individually, the interviews followed a semi-structured format, allowing for both 

consistency and flexibility in questioning. This approach is well-suited to 

qualitative research as it enables researchers to use prepared questions while also 

exploring emerging topics in greater depth (Kallio et al., 2016). 

 

Each interview was arranged in advance at a mutually convenient time, with 

sessions lasting between 60 to 90 minutes. To protect participant anonymity, all 

names were replaced with pseudonyms. The interviews were guided by a set of ten 

open-ended questions, adapted from Tsagari and Kouvdou (2018), to align with the 

study’s focus on classroom assessment in the Indonesian EFL context. 

 

Questions were designed to explore various aspects of assessment practice. For 

example, to understand the range of methods used, teachers were asked: “Can you 

describe the types of assessments you usually use in your classroom?” To gain 

insight into their instructional alignment, another question was: “How do you 

ensure that your assessments reflect your teaching objectives?” Additionally, the 
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interview sought to uncover the rationale behind assessment choices by asking: 

“What factors do you consider when selecting or designing assessment methods?” 

To explore inclusive practices, participants were asked: “Have you ever adapted 

your assessments to accommodate students with different ability levels? If so, 

how?” Finally, to identify systemic challenges, they were also prompted with: 

“What challenges do you face when implementing classroom assessments, and how 

do you address them?” 

 

Data Analysis 

The data in this study were analyzed using a narrative inquiry methodology, which 

focuses on understanding participants’ lived experiences through the stories they 

share (Clandinin & Connelly, 2000). To capture the depth and authenticity of 

participants' experiences, this study employed a narrative-mode analysis, a process 

that organizes qualitative data into coherent, meaningful stories with a temporal 

sequence, characters, setting, and resolution (Polkinghorne, 1995). 

 

In this approach, the researchers collected data through in-depth interviews and 

classroom observations, then applied a process known as re-storying, a technique 

where raw narratives are reconstructed into a chronological and thematic account 

that captures key events, challenges, and reflections of the participants (Yusri, 

2020; Clandinin, 2007). According to Chase (2003), re-storying allows researchers 

to create narratives that convey the emotional and experiential dimensions of 

participants’ lives, making their voices more vivid and accessible to readers. 

 

The analytical process began with verbatim transcription of all interviews and 

observational field notes. Next, the researchers identified narrative elements, such 

as setting, characters (e.g., teacher-participants), tensions or conflicts (e.g., 

assessment challenges), and resolution (e.g., coping strategies), to preserve the 

structure of personal storytelling (Riessman, 2008). Using narrative coding, key 

experiences were categorized and interpreted based on thematic patterns. These 

codes were then sequenced and woven into cohesive narrative accounts that 

reflected both the content and form of the participants’ stories. 

 

The analysis was conducted in multiple stages: (1) transcription of interviews and 

observation logs, (2) initial coding and identification of significant plot points, (3) 

construction of individual narrative profiles, and (4) synthesis of cross-case themes 

that responded directly to the research questions. This method allowed for an 

interpretive yet systematic understanding of how EFL teachers perceive and 

practice classroom assessment. 

 

To ensure transparency and rigor, the study followed Lincoln and Guba’s (1985) 

criteria for trustworthiness, including credibility, transferability, dependability, and 

confirmability. Member checking, audit trails, and triangulation with observation 

data were employed to validate the narrative findings. 
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Ultimately, the narrative-mode analysis offered a holistic view of the complexities, 

values, and meanings that Indonesian EFL teachers attach to classroom assessment. 

It enabled the researchers to present the teachers’ voices not just as data points but 

as lived experiences shaped by context, culture, and professional practice. 

FINDINGS  

The data were derived from interviews conducted with four vocational high school 

EFL teachers. These four Indonesian EFL teachers were certified as professional 

teachers, and they have taught in their schools for more than five years. The 

interview questions focus on teachers' experiences in implementing various formats 

of learning assessment. The observations recorded the instructional practices of 

those teachers and described any practical applications of assessments. This 

research employed a narrative inquiry approach to present the real-life experiences 

of those teachers regarding their applications of learning assessments. The data 

were presented in narratives summarizing information and stories from those 

teachers. Yusri (2020) explains that a narrative inquiry collects descriptions of 

events or occurrences and then arranges them into stories using a storyline. The 

findings are presented in the following narratives.  

Re-storying: Mr. Ray 

Mr. Ray is a 34-year-old English teacher at a vocational high school in a suburban 

area in Central Java, Indonesia. He started his career as a teacher in 2010. He is a 

certified professional English teacher after graduating from the teaching 

certification program at the Ministry of Education. He has attended various 

workshops and seminars on teaching English as a foreign language, such as Critical 

Linguistic Perspectives, Tips for Making Grammar Memorable and Exciting, and 

other seminars.  

Mr. Ray employs a combination of formative and summative assessments. He 

recalled how formative assessments, such as informal observations, class activities, 

quizzes, and homework assignments, have been integral to his teaching. These 

assessments provide immediate feedback, allowing him to adjust his instructional 

strategies on the fly. For example, he recounted a particular instance when a mid-

lesson quiz revealed that most students misunderstood a key grammar point. This 

immediate insight enabled him to revisit the topic and clarify misunderstandings, 

ensuring students were back on track before moving forward. 

 

The types of assessment that I usually use in learning English are 

formative and summative assessments. Formative assessments are 

carried out repeatedly and in various forms to monitor student 

progress and provide quick feedback, while summative assessments 

are carried out at the end of the learning period to assess students' 

abilities more comprehensively. 

 

On the other hand, In the context of summative assessments are used to evaluate 

students' overall understanding at the end of a learning period. Mr. Ray recounted 

his experience using a summative assessment where students had to present projects 
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based on the English Module for 11th grade. This project-based assessment not only 

evaluated their speaking and listening skills but also their ability to synthesize and 

present information effectively. 

 

In designing assessments, Mr. Ray considers various factors such as timing, 

frequency, type, and the specific skills to be assessed. He emphasizes the need to 

balance these elements to avoid student fatigue and maintain engagement. He 

shares a story of his initial struggles with frequent assessments that led to student 

burnout. Through experience and reflection, he learned to space out assessments 

and diversify their formats to keep students motivated and interested. 

 

In developing a type or form of assessment, considerations that 

need to be taken include the timing of assessment, frequency, type, 

and skills emphasized. Formative assessments are usually 

conducted more frequently and in various forms, while summative 

assessments are conducted at the end of the learning period. 

 

Mr. Ray views assessments as crucial in the EFL context for monitoring progress, 

providing feedback, and guiding instructional adjustments. He vividly recalls a time 

when a comprehensive assessment revealed significant improvements in students' 

listening skills, which he attributes to the targeted listening activities he 

incorporated based on formative assessment feedback.  

 

In my view, the assessment plays a very important role in teaching 

English as a Foreign Language (EFL) in Indonesia because it helps 

teachers monitor student progress, provide prompt feedback, and 

adapt teaching strategies to meet students' unique needs. 

Assessments also help students understand what they have 

understood and where they may be experiencing difficulties, so they 

can improve their abilities. 

 

One of the main challenges Mr. Ray faces is creating assessments that accurately 

reflect student abilities and are fair across a diverse student population. He often 

finds it difficult to formulate the right balance between challenging students and not 

overwhelming them. He describes his strategy of using preliminary tests to gauge 

the appropriate level of difficulty for final exams, sharing an anecdote about how a 

particularly difficult preliminary test once highlighted the need for simpler, more 

focused questions in the actual exam.  

 

The main challenge faced in conducting assessments in English 

classes is overcoming obstacles in preparing questions/exam forms 

that are relevant to students' abilities. However, this obstacle can 

be overcome by using various formative and summative assessment 

strategies that are appropriate to student needs and the teaching 

context. 
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To overcome these challenges, Mr. Ray continuously adapts his assessment 

methods. He recalls how sharing experiences and strategies with colleagues has 

been invaluable. For instance, during a professional development workshop, a 

colleague suggested a peer-review system for formative assessments, which he 

implemented to great success. This system not only provided additional feedback 

but also fostered a collaborative learning environment among students.  

 

To overcome these challenges, I will use a variety of formative and 

summative assessment strategies that suit student needs and the 

teaching context. Teachers can also share experiences and 

strategies with colleagues to improve the quality of assessments. 

 

Ensuring fairness and relevance in assessments is a constant concern for Mr. Ray. 

He recounts an experience where he had to adjust grades to meet the minimum 

passing grade criteria (KKM) while maintaining the integrity of the assessment. He 

often uses multiple assessment formats and continuous monitoring to ensure that 

all students have the opportunity to demonstrate their abilities fairly.  

 

To ensure that the assessments given are fair and relevant to 

students' abilities in the context of teaching English in Indonesia, I 

usually use a variety of formative and summative assessment 

strategies that suit students' needs and the teaching context. 

Teachers can also monitor student progress continuously and adjust 

teaching strategies to meet students' unique needs. 

 

Drawing from his experiences, Mr. Ray advises fellow EFL teachers to employ a 

variety of formative and summative assessment strategies tailored to their students' 

needs. He emphasizes the importance of practical assessments over written tests, 

sharing how performance-based tasks have provided a more accurate picture of his 

students' language abilities. He encourages teachers to collaborate and share best 

practices, as collective wisdom often leads to improved teaching and assessment 

methods.   

 

Mr. Ray provides advice for other English teachers in evaluating 

their students' English language skills, namely to use a variety of 

formative and summative assessment strategies that suit student 

needs and the teaching context. According to Mr. Ray, teachers can 

also share experiences and strategies with colleagues to improve 

the quality of assessments and improve students' abilities. 

 

Through this interview result, Mr. Ray's narrative highlights the complexities and 

rewards of assessing EFL students. Through his stories, we gain insights into the 

dynamic nature of teaching, the importance of adaptable assessment strategies, and 

the continuous effort required to balance fairness, relevance, and student 

engagement. His experiences underscore the value of reflective practice and 

collaboration in enhancing educational outcomes. 
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Based on the results of observations made by researchers, Mr. Ray studied the 

material "Factual Report," Mr. Ray implemented formative assessment. Formative 

assessment is carried out through class observations, direct feedback, and 

presentations. The summative assessment was not carried out in this lesson. Based 

on the Document (Teaching Module), Mr. Ray conducted learning that was quite in 

line with the content of the learning objectives in the teaching module, such as 

providing questions to stimulate the material, forming students into groups, and 

holding presentations and question-and-answer sessions. However, several points 

in the teaching module are not realized in learning. Mr. Ray did not address last 

week's assignment, which could have been used as a type of formative assessment. 

 

Re-storying: Mr. Amar 

Mr. Amar is a 39-year-old English teacher at a middle school on the outskirts of the 

city in Central Java, Indonesia. He started his career as a teacher 16 years ago. He 

also holds the title of professional teacher at a university in Central Java. After 

passing the teaching certification program from the Ministry of Education and 

having attended various workshops and seminars on teaching English as a foreign 

language. Mr Amar began his teaching career with a clear understanding of the 

importance of assessment in the educational process. He realized early on that 

formative and summative assessments were important for monitoring student 

progress and informing his teaching methods. 

Mr. Amar uses three types of formative assessments: written tests, oral practice 

assessments, and project-based assessments such as video creation. In summative 

assessment, he uses mid-semester tests and end-of-semester tests. He believes that 

combining these methods provides a comprehensive evaluation of student abilities. 

He recalls how oral practice assessments, for instance, have been instrumental in 

improving students' speaking skills. A memorable experience was when students 

created videos demonstrating their language skills, which not only assessed their 

speaking abilities but also their creativity and engagement with the language. 

There are three forms of formative assessments that I usually use in 

class, namely, written assessments, oral practice assessments, and 

projects (making videos). And for summative, mid-semester, and end-

of-semester tests. 

Formative assessments are a key component of Mr. Amar's teaching strategy. He 

utilizes class presentations and end-of-lesson quizzes to gauge students' 

understanding and progress continuously. He shares a story about how a simple end-

of-lesson quiz once revealed widespread misconceptions about a grammar topic, 

prompting an immediate review session to address these misunderstandings. 

 

In conducting formative assessments, I usually give presentation 

assignments in front of the class and sometimes I also give additional 

quizzes at the end of the lesson. 
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Summative assessments, such as mid-term and end-of-term tests, are conducted to 

evaluate students' comprehensive understanding of the course material. These 

assessments are validated with colleagues from the MGMP (subject teacher 

working group) to ensure consistency and reliability. Mr. Amar recalls a particular 

end-of-term test that effectively measured students' grasp of the curriculum, 

providing valuable data for future instructional planning. 

 

The summative assessment that I do is in the form of end-of-

semester and end-of-semester assessments, the questions are 

formed by myself and I discuss the questions I make with MGMP 

colleagues to provide question validation. 

 

When designing assessments, Mr. Amar considers several factors, including the 

timing, frequency, type, and specific skills targeted. He emphasizes the need to align 

assessments with students' abilities and the content covered. He recalls an instance 

where he spaced out assessments after completing specific competency units to 

avoid student burnout and maintain high levels of engagement. 

 

In preparing a type of assessment, I consider several things, one of 

which is the ability of students. The questions I ask are also based 

on an evaluation of student abilities. The second consideration is 

the time of assessment. I will conduct the assessment when the 

learning has reached two basic competencies. Because if I conduct 

an assessment of everyone's basic competency, then it will make 

students feel bored and less enthusiastic about participating in 

learning. With a note, the two or three material competencies are 

related. 

Mr. Amar views assessments as critical in EFL teaching. They help in monitoring 

student progress, providing immediate feedback, and adjusting teaching strategies 

to meet students' unique needs. He reflects on a time when formative assessments 

revealed significant improvements in students' listening skills, validating his 

instructional methods. 

 

Assessment is something that teachers must do because the 

teacher's job, apart from teaching, is to evaluate. Apart from that, 

assessment is an effective way to determine students' abilities, 

especially in the context of EFL learning. Unfortunately, currently, 

the National Examination, which is a standard form of assessment, 

is generally no longer used, and it is feared that this will become a 

problem for teachers because, without the National Examination, 

there is no definite passing standard. 

 

Assessments serve multiple functions, such as monitoring progress, providing 

feedback, and guiding instructional adjustments. Mr. Amar shares how assessments 

have enhanced student motivation and provided a comprehensive view of their 
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language development. He recounts a story of how a struggling student showed 

remarkable improvement after receiving targeted feedback and support based on 

formative assessment results. 

 

The benefit of assessment is to measure students' abilities and also 

ensure whether the learning methods I use are appropriate for the 

students or not. In short, the benefits of assessment are not only for 

evaluating students but also as a tool for correcting learning 

carried out by teachers. 

 

A significant challenge Mr. Amar faces is ensuring fairness and accuracy in 

assessments, especially given the diverse abilities of his students. He often resorts 

to score thresholds for students who fail to meet the minimum passing standards 

(KKM), which complicates the fairness of assessments. He shares an experience 

where he had to re-evaluate an entire class's performance due to inconsistencies in 

the test difficulty level. 

 

One of my main challenges in assessing students' abilities is the 

difficulty in providing assessments that are by standards, so I have 

to give a score threshold to students who have scored less than the 

standard through enrichment assignments as a consideration in 

providing assessments that follow standards. I also understand that 

each student's ability is different in understanding the material 

provided. In the EFL context, students who study English 

experience various difficulties in applying English in everyday life. 

 

To address these challenges, Mr. Amar employs various strategies. He conducts 

preliminary tests to gauge student understanding and adjust the difficulty of final 

exams accordingly. He also provides detailed exam outlines to help students prepare 

effectively. He recalls a situation where this approach significantly improved 

overall student performance on a challenging test. 

 

To overcome this, I took several actions, such as a few days before 

the assessment day, I would test the students with daily test 

questions that I had created, and later these questions would 

become my benchmark in preparing exam questions. It is hoped 

that this will give me an idea of the question I am asking. Next, I 

will use this description as material for my consideration in 

compiling the actual exam questions. My other action was to 

provide an exam outline in the form of questions, not in the form of 

basic competencies. So that in the future, when students take the 

exam, they can do it easily and get the expected score. 

 

Mr. Amar strives to ensure that assessments are fair and relevant by continuously 

monitoring student progress and adjusting his teaching strategies. He uses a variety 

of assessment methods to capture different aspects of student learning. He shares a 



 

76 

 

Language, Education and Development (LEAD) Journal 

ISSN: 2827 – 976X 

Vol. 4 Number 1 (2025) 63 – 89 

https://jos.unsoed.ac.id/index.php/lead/index 

story of how collaborative efforts with colleagues have helped standardize 

assessments, ensuring they are fair and reflective of students' abilities. Mr. Amar 

advises fellow EFL teachers to focus on practical assessments over written tests to 

ensure students can apply language skills in real-life contexts. He encourages 

teachers to use a variety of formative and summative assessments suited to their 

students' needs and share best practices with colleagues. His final piece of advice is 

to always keep the students' needs at the forefront, designing assessments that not 

only measure learning but also support and motivate students.  

 

My suggestion is to prioritize practical assessments rather than 

written assessments because, in the context of learning a language 

or, more specifically, English, we as teachers must really ensure 

that students can utilize their language skills. 

 

Mr. Amar's narrative provides valuable insights into the complexities of assessing 

EFL students. His experiences highlight the importance of a balanced approach to 

formative and summative assessments, the need for continuous adaptation in 

teaching practices, and the effort required to ensure fairness and relevance in 

evaluations. His commitment to student-centered assessment practices and 

collaborative professional development underscores the vital role of reflective 

practice in enhancing educational outcomes. 

 

From the observation result, Mr. Amar used a combination of formative, 

summative, and self-assessment strategies in learning recount text material. This 

allows for a comprehensive evaluation of student understanding and application of 

the material. By combining these types of assessments, Pak Amar can effectively 

monitor students' progress and provide targeted feedback to improve their writing 

skills. 

Re-storying: Mr. Aliman 

Mr. Aliman began his teaching career with a clear understanding of the importance 

of assessments in the learning process. His early experiences solidified his belief 

that both formative and summative assessments are crucial for monitoring student 

progress and informing instructional practices.  

Assessments used in the classroom are formative and summative. 

Formative assessments are carried out in the form of daily 

assessments after each delivery of material, and summative 

assessments are carried out in the form of PSTS1 (mid-term test), 

PSAS, PSTS2, and PSAT (final test). Both types of assessment are 

carried out and used for the results of the year-end summative 

assessment considerations.    

 

Throughout his teaching career, Mr. Aliman has utilized both formative and 

summative assessments. He emphasizes the significance of formative assessments, 

such as daily quizzes, class activities, discussions, and presentations, in providing 
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continuous feedback and engaging students in their learning process. He recounts a 

specific instance where a class discussion revealed widespread misconceptions 

about a grammar point. This immediate feedback allowed him to address the issue 

promptly, ensuring that students did not carry forward their misunderstandings.  

The assessments that I use in class are formative and summative. 

Formative assessments are carried out in the form of daily 

assessments after each presentation of the material, and summative 

assessments are carried out in the form of PSTS1, PSAS, PSTS2, 

and PSAT. "Both types of assessments are carried out and used to 

consider the results of the year-end summative assessment. 

 

For summative assessments, Mr. Aliman employs written exams and portfolio 

assessments. He describes how written exams at the end of a learning period provide 

a comprehensive evaluation of students' knowledge and skills. One memorable 

summative assessment involved students compiling portfolios of their best work, 

which not only demonstrated their progress over time but also encouraged them to 

take pride in their achievements. 

 

When designing assessments, Mr. Aliman carefully considers factors such as 

timelines, types, and the specific skills being assessed. He reflects on his initial 

experiences where frequent testing led to student fatigue and disengagement. 

Through trial and error, he learned to balance the frequency of assessments, 

ensuring they were spaced out to maintain student interest and motivation. He also 

highlights the importance of aligning assessments with learning objectives, 

ensuring that each test accurately measures the targeted skills. 

 

In the process of developing a type of assessment, I will take into 

consideration various aspects such as the purpose of the 

assessment, before conducting an assessment, we must know 

whether the assessment will be used to assess the achievement of 

learning objectives (summative assessment) or to improve the 

learning process (formative assessment). Furthermore, we also 

determine the right time to conduct the assessment, such as the final 

assessment of a scheduled time unit. 

Finally, we determine the type of assessment that will be used, such 

as a process assessment that focuses on reading, writing, listening, 

and speaking skills, or a learning outcome assessment that involves 

learners in the process of self-assessment and assessment among 

learners (peer assessment). 

 

Mr. Aliman firmly believes that assessments play a pivotal role in EFL education. 

They not only help in monitoring student progress but also provide valuable insights 

into teaching effectiveness. He shares a poignant moment when a summative 

assessment revealed significant improvements in students' speaking skills, 

validating the effectiveness of his interactive teaching methods. These assessments 
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help identify areas where students struggle, allowing for targeted interventions and 

support. 

  

Assessment in teaching English as a Foreign Language (EFL) in 

Indonesia is very important because it helps measure each student's 

ability to understand the material given by the teacher. 

 

One of the main challenges Mr. Aliman faces is ensuring that assessments are fair 

and reflective of students' abilities. He describes the difficulty in creating 

assessments that cater to a wide range of abilities within a single classroom. Another 

challenge is the impact of external factors, such as the pandemic, which has led to 

increased student passivity and disengagement. He recalls instances where he had 

to adjust grades to meet the passing grades, which often felt like a compromise on 

assessment integrity.  

 

Students have had significant differences since corona, they have 

become more passive when taking part in learning, so it is difficult 

for me to assess students. Apart from that, current assessments are 

less fair because there is a lack of student knowledge in 

understanding the material, so teachers have to control students' 

grades. However, in terms of designing the questions, I didn't find 

any problems because every time the questions were formed, the 

teachers would hold a meeting to prepare the questions together, 

and that was very helpful for validating the questions that would be 

issued as a measuring tool for students' exams. 

 

To address these challenges, Mr. Aliman has implemented various strategies. He 

uses a mix of assessment types to cater to different learning styles and abilities. For 

instance, incorporating presentations and group activities alongside written tests has 

helped in assessing a broader range of skills. He also conducts remedial sessions 

for students who struggle, although he acknowledges the limitations of this 

approach. By continuously adapting his methods and seeking feedback from 

colleagues, he strives to enhance the fairness and effectiveness of his assessments.  

 

Efforts are being made to look for learning methods that can 

increase students' motivation in learning English. In the context of 

assessment, I concluded that the student assessment results were 

classified as poor and found a gap in student scores. It can be 

estimated that around ¼ of the students had good assessment 

results, while the rest were classified as poor. 

 

For students who get poor grades, we teachers usually give 

remedial measures. The aim of this remedial is to improve student 

grades. Although sometimes there are some students who still have 

poor grades even though they have taken the remedial, the teacher 

will give additional grades/values so that the student's grades can 
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reach the average grade/KKM grade. "The effect of giving these 

grades is that students become less motivated to get good grades, 

because they know that they will still get KKM grades even though 

their material knowledge is lacking. 

 

Ensuring fairness and relevance in assessments is a priority for Mr. Aliman. He 

recounts how he continuously monitors student progress and adjusts his teaching 

strategies based on formative assessment feedback. This ongoing process helps him 

design assessments that are aligned with students' abilities and learning contexts. 

He also shares how he collaborates with fellow teachers to standardize assessments, 

ensuring consistency and fairness. 

 

In our assessment, we are fair in assessing students because we 

have assessment standards. Smart students will get grades 

according to their abilities, and students who are less clever will be 

directed to take remedial courses to get a minimum grade 

according to the scoring threshold. Apart from that, we also work 

with other teachers to validate the exam questions that we will give 

to students. 

 

Drawing from his extensive experience, Mr. Aliman advises fellow EFL teachers to 

employ a variety of assessment strategies. He emphasizes the importance of 

formative assessment in providing immediate feedback and engaging students. He 

also encourages teachers to be flexible and adaptive, constantly reflecting on their 

practices and seeking collaborative opportunities to share best practices. His final 

piece of advice is to always keep the students' needs at the forefront, designing 

assessments that not only measure learning but also support and motivate students 

in their language learning journey. According to Mr. Aliman, every English teacher 

in the current conditions (independent curriculum) must be enthusiastic because the 

current and previous curricula are very different.  

 

As an old teacher, I am aware of my old schedule for evaluating 

students' abilities. Mr Aliman advised young teachers to be 

enthusiastic in facing these challenges. Apart from that, assessment 

instruments must also be adjusted to students' abilities. 

 

Mr. Aliman's narrative provides valuable insights into the complexities and nuances 

of assessing EFL students. His experiences highlight the importance of a balanced 

approach to formative and summative assessments, the need for adaptability in 

teaching practices, and the continuous effort required to ensure fairness and 

relevance in evaluations. His commitment to student-centered assessment practices 

and collaborative professional development underscores the vital role of reflective 

practice in enhancing educational outcomes. 

 

Based on the observation, Mr. Aliman carried out the process of learning the 

material "Analytical Exposition." Mr. Aliman uses a combination of formative and 
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summative assessments. Formative assessment is carried out through oral 

discussions, group observations, direct feedback, presentations, and peer review. 

Summative assessments are carried out through individual final assignments, which 

will comprehensively evaluate students' understanding and writing skills. This 

approach allows Mr. Aliman to continuously monitor student progress and provide 

appropriate interventions to improve learning outcomes. Based on the teaching 

module used as a learning reference, Mr. Aliman applies the concepts in the 

teaching module and makes several improvisations in learning. 

Re-storying: Mr. Samir  

Mr. Samir is a 58-year-old English teacher at a middle school on the outskirts of the 

city in Central Java, Indonesia. He started his career as a teacher in 1999. He also 

holds the title of professional teacher after passing the teaching certification 

program from the Ministry of Education and having attended various workshops 

and seminars, such as Merdeka Belajar and others. Mr Samir started his teaching 

career with a clear understanding of the importance of assessment in the educational 

process. 

Mr. Samir utilizes both formative and summative assessments in his English 

teaching practice. He mentions using daily assessments and quizzes as part of his 

formative assessment strategy, while summative assessments include mid-term and 

end-of-semester exams. The self-creation of assessments indicates his dedication to 

aligning assessments with students' understanding and the curriculum standards.  

I use formative and summative assessments. The forms of formative 

assessment that I use are daily assessments and daily tests, while 

the form of summative assessments is the Final Semester 

Assessments. 

 

In conducting formative assessments, Mr. Samir crafts daily quizzes and tests based 

on his perception of students' comprehension levels. This personalized approach 

shows his commitment to meeting students at their level of understanding and 

adapting the difficulty of questions accordingly. His method reflects a deep 

consideration of student capabilities, which is a core element of effective formative 

assessment.  

 

Daily Tests and Quizzes, the question maker is myself. I make daily 

test questions based on the students' understanding that I see. So, I 

will adjust the difficulty level of the questions based on the students' 

abilities that I estimate. 

 

For summative assessments, he follows curriculum guidelines and seeks peer 

validation to ensure standards are met. This practice highlights his effort to maintain 

fairness and academic rigor in evaluation, balancing individual judgment with 

collaborative input. Mr. Samir considers students' performance when designing 

assessments, aiming to match the difficulty level to suit their abilities. The timing 
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of assessments post-instruction suggests a strategic approach to evaluation, 

ensuring students have an adequate opportunity to learn before being tested. 

The main consideration is the child's ability, as seen from written 

results and oral practice; this will be my consideration in 

determining the level of difficulty of the questions that will be used 

as an assessment tool. Then, I also consider the assessment time 

when I finish giving the material. 

 

Assessments are seen as crucial in the English learning process, providing feedback 

on student understanding and skill application. Mr. Samir views assessments as 

both a diagnostic tool and a means to guide future instruction, emphasizing the role 

of feedback in shaping teaching strategies. 

Assessments play an important role in the English learning process 

because one of the main functions of assessments is to determine 

students' ability to understand and use English. 

 

He identifies two main benefits: feedback for instructional improvement and 

practical value for students, such as meeting job requirements (e.g., TOEIC scores). 

This dual focus on educational and practical outcomes underscores the broader 

implications of assessments beyond the classroom. 

The primary challenge noted is academic dishonesty, particularly using 

smartphones during exams to find the test answers form the internet. To solve this 

problem, Mr. Samir collects smartphones before exams and emphasizes the 

importance of honesty. For grade inflation, he prefers remedial actions over 

arbitrary grade adjustments, aiming to maintain integrity in assessment outcomes.  

The challenge in conducting assessments that I often encounter is 

cheating behavior carried out by students when taking exams, 

students tend to cheat with the help of cellphones. Especially when 

conducting assessments via Google Form, students will prefer to 

search for answers on Google rather than from their own minds. 

In dealing with cheating behavior, I often warn students not to cheat 

when taking exams or tests. The warning is in the form of an order 

to collect the smartphone before the exam or test starts. This is 

expected to make students aware that assessments are an activity 

that must be carried out honestly. Meanwhile, for the second 

challenge, I minimized the value of the pulley by holding remedials 

as a consideration in giving assessments to students. 

 

He also mentions teachers manipulate students’ score to meet the grade threshold. 

These challenges reflect broader systemic issues, highlighting a common ethical 

dilemma in education. He added “Apart from that, there are other challenges of a 

general nature, such as the case of score threshold that I carry out for students who 
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get scores less than standard”. Teachers are required to meet this goal or students 

might need to remedy. 

In giving a grade to a student, first I will look at the student's ability 

for each skill, and the 4 English skills will reflect the student's 

English ability”. However, on the other hand, I also feel unfair 

because I have to give grades to students who have grades less than 

the standard.  

 

He advises continuous motivation for students regarding the importance of English, 

suggesting that engagement and innovative teaching methods can reduce the need 

for grade threshold. His emphasis on motivation and engaging instruction aligns 

with best practices in education to foster a positive learning environment. Mr. Samir 

reflects a committed educator navigating the complexities of fair and effective 

assessments in an EFL context. His experiences highlight the balancing act between 

maintaining rigorous standards and adapting to student needs, while also addressing 

systemic challenges such as cheating and scoring manipulation. By focusing on 

personalized assessments, collaborative validation, and continuous motivation, Mr. 

Samir aims to create an equitable and supportive learning environment for his 

students. 

As English teachers, we must continue to provide motivational 

encouragement to students about the importance of English in 

international life. With this motivation, it is hoped that students will 

be more enthusiastic about learning English and get the expected 

grades so that teachers no longer need to do grade threshold. Apart 

from that, we should also really provide an understanding of the 

material wisely and uniquely so that students don't feel bored when 

learning English in class. 

 

In the observation result, the researchers found that Mr. Samir applies a combination 

of formative and summative assessments. Formative assessment is carried out 

through classroom observations, direct feedback, presentations, and peer review. 

Summative assessment is carried out through a final assignment, which will 

evaluate students' abilities. This approach allows Mr. Samir to monitor student 

progress continuously and provide appropriate interventions to improve learning 

outcomes. 

 

Discussion  

The questions in this research are how teachers implement assessments in their EFL 

classes, what benefits EFL teachers perceive from using various assessment 

methods, and what challenges EFL teachers perceive from using various assessment 

methods. In this discussion section, the researchers investigate the narratives 

provided about this research question. Each story and incident provides a lot of 

information regarding the answer to the research question. In this case, the retelling 
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technique allows researchers to look at each narrative to categorize participants’ 

responses to answer the research questions. 

How Indonesian EFL teachers implement learning assessments 

The EFL teachers in Indonesia employ a combination of formative and summative 

methods to monitor and evaluate student progress, ensuring that their teaching 

strategies are effective and aligned with educational objectives. For instance, Mr. 

Samir and Mr. Ray mentioned that they use both formative for daily assessments or 

daily tests, and summative assessments in the final semester assessments. Adinda 

et al. (2021) state that to gather as much data as possible regarding students' 

attainment of learning outcomes, these two assessments play roles that are 

interrelated and cannot be divided.  

The latest curriculum urged those teachers integrate formative assessments into the 

learning process. This assessment strategy not only supports continued student 

development but also enhances the learning experience by seamlessly incorporating 

assessments into daily classroom activities. Sutikno (2019) states that formative 

assessment is a form of evaluation that is carried out periodically and covers all 

elements of learning being taught. Formative evaluation is intended as a technique 

for tracking a student's academic development. All teachers commonly use daily 

assignments and quizzes. Mr. Ray and Mr. Amar often use class presentations, while 

Mr. Samir uses homework. Mr. Amar uses a different method by adding class 

presentations and discussions as formative assessment material. The various forms 

of formative assessments above are in line with Regier's (2012) statement, which 

states that formative assessments include informal observations, oral discussions, 

quizzes, class activities, homework assignments, and peer reviews, which provide 

immediate feedback and enable timely teaching adjustments. 

Another aspect of assessment practices in Indonesian EFL classrooms is the 

emphasis on summative assessments. According to McComas (2014), Summative 

assessments are given to evaluate students' knowledge and skills at the end of a 

course or program. These include final semester exams, midterm exams, chapter 

exams, final assignments, standardized exams, portfolios, practical exams, quizzes, 

and practical exams. In this research, the four EFL teachers used written exams 

(midterm exams and final semester exams) as a summative assessment; apart from 

that, projects (practical exams) were also used by Mr. Ray to collect students' 

comprehensive knowledge and skills at the end of the learning period.  

The perceived benefits of using various assessment methods in Indonesian EFL 

classrooms? 

The teachers in this research show the perceived benefits of using various 

assessment methods in EFL classrooms, which can be categorized into three main 

areas: assessments for learning, assessments of learning, and assessments as 

learning. Zang et al. (2018) stated that classroom assessment measures and tools 

were developed and classified into three approaches: assessments of learning 

(AoL), assessments for learning (AfL), and assessments as learning (AaL). In this 

research, these three approaches will be the answer to the perceived benefits of 

using various assessment methods in Indonesian EFL classes according to teachers. 
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Assessment for Learning (AfL). In this research, EFL teachers employed formative 

assessments such as classroom observations, quizzes, and homework assignments 

to monitor student progress and provide immediate feedback. Teachers attempted 

to identify areas where students were experiencing difficulty and adjusted their 

assessment practice carried out by EFL Teachers is an integrated assessment that 

refers to Assessment for Learning (AfL). According to Mutalib and Ahmad (2016) 

AfL is a form of assessment that can help students improve their abilities in 

understanding and knowing the level of learning achievement of everyone. AfL 

helps EFL teachers adapt their teaching strategies to better meet students' needs. 

Hidayat et.al (2023) emphasize that AfL provides a more comprehensive picture of 

student learning progress by assessing their abilities and development. 

Pang (2022) stated that AfL helps students understand the extent to which they 

understand their learning and can plan what they must learn. Another evidence of 

AFL integration is when EFL teachers use project-based assessment and peer 

review to foster a collaborative learning environment and encourage students to be 

proud of their achievements. In this case, EFL Teachers emphasize the importance 

of practical assessments that evaluate students' ability to apply language skills in 

real-life contexts. According to Safithri and Muchlis (2022), the use of AfL in 

learning management can improve student learning outcomes. On the other hand, 

Mr. Samir uses daily assessments and quizzes as part of his formative assessment 

strategy. These assessments help him monitor student progress and provide 

feedback to improve student knowledge. In this case, Sweeney (2012) also shows 

that AfL can improve the quality of learning and student learning outcomes through 

appropriate feedback.  

Assessment of Learning (AoL). In this research, EFL teachers carry out summative 

assessments such as mid-semester exams and final semester exams as a form of 

AoL to evaluate students' abilities comprehensively. The assessment practice 

carried out by EFL Teachers is an integrated assessment that refers to AoL. AoL 

aims to demonstrate or acknowledge student learning outcomes (Yin et al. 2022). 

According to Anisah (2021), this assessment is reported in the form of exam results. 

According to Jannah et al. (2023) stated that summative assessments such as final 

semester exams and midterm exams are used to accurately evaluate student 

abilities. 

 

Additionally, teachers take advantage of other benefits of AoL, such as monitoring 

and providing feedback to students. Teachers provide individualized feedback 

based on each student’s performance. This can include personalized comments on 

assignments or tests, addressing strengths and weaknesses unique to each student. 

This approach fosters a more tailored learning experience and encourages students 

to take ownership of their learning (Adjulani et al., 2022). This feedback helps 

students understand the material studied and improve their abilities. This is in line 

with research conducted by Hattie and Timperley (2007), which states that 

appropriate and continuous feedback can increase students' active participation in 

learning and learning outcomes. 
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Assessment as Learning (AaL). The research shows that EFL teachers help 

students to understand their abilities. They emphasized the need for practical 

assessments rather than written tests to ensure students can apply language skills in 

real life. Additionally stated that assessments are designed to engage students and 

increase motivation. EFL Teachers used various assessment methods to maintain 

student motivation and interest. They share how he takes his time in assessments to 

avoid student burnout and maintain engagement. The assessment practice carried 

out by EFL Teachers is an integrated assessment that refers to AaL. AaL is an 

assessment function that encourages participants to be more active in the 

assessment process. According to Dann (2014), AaL is a function of assessment that 

encourages students to actively participate in the learning process.  

 

It is clear from the preceding description that EFL teachers employ various methods 

to enhance student learning outcomes and are aware of the many benefits of 

assessments. Teachers integrate the benefits of Afl, Aol, and Aal. These methods 

help teachers monitor student progress, provide feedback, and adjust their teaching 

strategies. Assessments also increase student engagement and motivation. These 

categories highlight the diverse roles of assessments in the EFL classroom, 

emphasizing the importance of monitoring progress and providing feedback for 

learning improvement while supporting student learning and practical application. 

The perceived challenges of implementing assessment methods and their 

solutions 

Teachers face several challenges in implementing effective and meaningful learning 

assessments in the classroom. One of the primary challenges involves ensuring 

fairness and accuracy in assessment. For instance, Mr. Ray and Mr. Samir expressed 

concern about how to ensure that students meet the learning objectives, which are 

typically reflected in their grades. However, in practice, some students fall short of 

these targets. As a result, teachers may feel pressured to manipulate student grades 

to align with expected outcomes. This compromises the authenticity of assessments, 

which are intended to serve as objective indicators of students’ actual abilities. This 

concern is echoed by Mahmudah and Susilo (2023), who found that grade 

manipulation is a recurring issue and emphasized the importance of implementing 

fair assessment principles and using valid and reliable instruments. When 

assessments are well-constructed and grounded in sound measurement principles, 

they provide a more accurate and equitable reflection of student performance. 

 

A second major challenge is student dishonesty during assessments, particularly in 

the form of cheating. Mr. Aliman reported incidents of students using smartphones 

to cheat during exams. Such behavior undermines the credibility of the assessment 

process and leads to grades that do not reflect true student competence. This finding 

is consistent with Wiramarta (2021), who identified cheating as one of the persistent 

obstacles in EFL assessment, attributing it to inadequate exam supervision and 

weak enforcement of academic integrity. Without strong preventive measures, such 

as strict proctoring or honor codes, teachers are unable to ensure that assessments 

reflect honest student effort. To address this issue, Mr. Aliman implemented 
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practical solutions, such as collecting students’ phones before exams and giving 

explicit warnings about the importance of academic honesty. These actions aim to 

foster a culture of integrity and reinforce the value of honest assessment. 

 

Another significant challenge is addressing the diverse abilities of students within 

the same classroom. Mr. Amar shared his struggle in designing learning materials 

and assessments that accommodate students with varying intellectual capacities. 

The wide range of ability levels makes it difficult to ensure that all students are 

equally supported and fairly assessed. Almujab (2023) highlighted this issue, 

suggesting that differentiated instruction and varied assessment formats—such as 

quizzes, projects, and oral presentations—can help teachers better address the 

heterogeneous needs of their students. By incorporating a mix of assessment 

strategies, teachers can provide students with multiple pathways to demonstrate 

their understanding, which in turn leads to more inclusive and equitable evaluation 

practices. 

 

The final challenge centers on teachers’ concerns regarding the discontinuation of 

the national examination. Mr. Amar expressed uncertainty about the consistency 

and reliability of student competency measurements in the absence of a 

standardized national assessment. Since the abolition of the National Examination 

by the Ministry of Education and Culture in 2021, debates have emerged regarding 

the pros and cons of this policy. Sari et al. (2021) reported that while some 

stakeholders welcomed the change, many teachers expressed concern over the lack 

of uniform benchmarks for measuring learning outcomes across regions and 

schools. In response to this challenge, Mr. Amar has initiated collaboration with 

teachers from other schools to develop common assessments that align with 

curriculum standards. This collective approach helps maintain consistency and 

comparability in assessing student learning, despite the absence of national-level 

exams. 

 

Conclusion 

This study highlights the importance of adopting a balanced and integrative 

approach to assessment in English as a Foreign Language (EFL) classrooms. 

Teachers utilize a combination of formative and summative assessment methods to 

evaluate student learning and enhance instructional effectiveness. Techniques such 

as quizzes, class activities, homework assignments, and portfolio assessments are 

frequently employed to provide timely feedback and to inform instructional 

adjustments. This multifaceted assessment strategy not only supports students’ 

ongoing academic development but also ensures alignment with learning objectives 

and offers a more accurate reflection of students' competencies. 

 

Furthermore, the study reveals the perceived benefits of diverse assessment 

approaches, particularly those grounded in assessment for learning (AfL), 

assessment in learning (AiL), and assessment as learning (AaL). These approaches 

allow teachers to monitor progress continuously, respond to learning needs in real-

time, and empower students to take ownership of their learning. As a result, the 
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assessment process becomes more dynamic, interactive, and student-centered, 

contributing to improved engagement and motivation. 

 

At the same time, the research identifies several persistent challenges, including 

maintaining fairness and objectivity, accommodating students’ varied ability levels, 

and navigating the implications of the absence of standardized national 

assessments. These issues underscore the complexity of implementing effective 

assessment systems in EFL contexts. 

 

The findings of this study carry several important implications for policy and 

practice. First, they highlight the need for ongoing professional development 

programs focused on assessment literacy, enabling teachers to design fair, valid, and 

varied assessments. Second, the results suggest that education policymakers should 

consider providing clearer guidance and frameworks for classroom-based 

assessment, especially in the absence of national standardized exams. Third, 

curriculum developers and instructional leaders can use these insights to encourage 

differentiated assessment strategies that cater to diverse learner profiles. Ultimately, 

this study contributes to the improvement of assessment practices in EFL education 

in Indonesia and offers a foundation for enhancing equity, authenticity, and 

effectiveness in evaluating student learning. 
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